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Abstract
Through many years, teaching and learning English as a second or foreign language have
been undergone through various methods, and thus linguists have been tried to incorporate these
diverse methods and techniques in learning processes based on the principles of language learning
and teaching. Nevertheless, linguists have been witnessed that there is no ultimate method or
techniques, which could be applied in every teaching context. However, the prime aim of language
teaching is to prepare the learners to apply target language in real-life contexts. Taking into account
the above-mentioned insights the aim of the current article is to present two diverse modified
activities, which are developed in accordance to Communicative Language Teaching methods.
Key words: post era method, Communicative Language Teaching, working collaboratively,
student-centered classrooms, teacher-centered classroom, modified activity.

HNUCITOJb30BAHUE MOJANDPUIINPOBAHHBIX PABPABOTKA BU10OB
YYEBHOM JEATEJBbHOCTHU CTYJAEHTAMMU HESI3bIKOBBIX BY30B B IPAKTUKE
IPENOJABAHUS AHTJIMHCKOT'O SI3BIKA KAK MTHOCTPAHHOI'O (KAK
BTOPOI'O)

AOcTpakT
Ha MPOTSAKCHUU MHOTUX JICT IIPCIIOJAaBAHUC U U3YUCHUEC AHTJIMICKOTO SI3bIKA KAK BT oporo

(MHOCTPAaHHOT0) OCYILIECTBISUIOCh C TMOMOIIBIO Pa3IUYHBIX METO/A0B. BKiltoueHue pa3inyHbIX
METOJIOB M NPUEMOB B Ipoliecc OOy4eHHs OCHOBAHO HA MPHUHIMIIAX M3YyYEHHUS M IMPEenoJiaBaHus
aHTJIUICKOTO S3bIKa KaK MHOCTpaHHOTo. [10 MHEHNIO JTMHITBUCTOB, HE CYIIECTBYET OKOHYATEILHOTO
METOAAa WIM TEXHUKH, KOTOpPbIE MOXHO ObLIO OBl MPUMEHSATH B JIIOOOM KOHTEKCTE OOYYEHHS.
OcHoBHas 11e7b 00y4eHUs SA3bIKY COCTOUT B TOM, YTOOBI MOATOTOBUTH CTYAEHTOB K NMPUMEHEHUIO
M3Yy4aeMoro si3blka B peasibHbIX YCIOBHsX. Llenb TaHHON CTaThU COCTOUT B TOM, YTOOBI B paMKax
KOMMYHHKAaTHBHOT'O METOJIa MOKa3aTh MOJU(UIIMPOBAHHYIO BEPCUIO JABYX PA3JIMYHBIX BHIOB U MX
MCIOJIb30BaHUE B IIPAKTHUKE MPENOIaBaHuUsl aHTJIMHCKOTO SI3bIKa KaK HHOCTPAHHOTO (BTOPOTO).
KuroueBblie ciioBa: aHTTTUICKUHN A3BbIK KAaK MHOCTPAHHBIN, KOMMYHHKAaTUBHBIN METO, paboTa
B MaJIbIX TPYIIax, pa3padoTKa BUAOB y4eOHOU NeATeTbHOCTH, (DOKYC BHUMAHUS Ha yduTene (Ha

CTYJICHTE).

As Brown (2002) mentioned that "A glance at the history of language teaching reveals
some interesting "changing winds and shifting sand.” If some of them is considered the extent to
which methodological trends have been emphasized the roles of teacher and the learner. Most of
language teaching methodology was teacher-centered, however in the 1970s some of the "designer"
methods appeared and the educational profession commenced to emphasize the value of learner
autonomy in the form of learner-centered approaches. In spite of developing wide range methods in
teaching language, the problem is that none of them could actually provide teachers with ultimate
way of teaching their students. The question is here why? The reason is learners are different, cultures
are different, societies are different. Moreover, within a specific context, there is also plenty of
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diversity (age, gender, social class, ethnicity etc.). Taking into consideration all the language teaching
domain faced with denial of the idea that a specific method is better that the others, and the era which
is called and coined by Kumarevadeveli “post era method” appeared.

As we are now post era method teachers are considered to create their own methods and
approaches concerning to all previous methods and approaches as well. According to the principles
of the post era methods lesson should be conducted as student-centered rather than teacher-centered.
As Brown (2002) states that "classroom teachers do best when they ground their pedagogy in well-
established principles of language teaching and learning”. Moreover, Kumaravadivelu (1994)
suggests a framework, which contains 10 macro strategies (maximize learning opportunities,
facilitate negotiated interaction, minimize perceptual mismatches, activate intuitive heuristics, foster
language awareness, contextualize linguistic input, integrate language skills, promote learner
autonomy, ensuring social relevance, raise cultural consciousness). These macro strategies lead the
teachers to approach lessons learner-centered and teachers are considered to be facilitators.

The activity is called “listen, fill and make a story” in this activity students begin working
individually completing their performance working in groups. This activity is concerned with music,
because of the interest of students to listening English songs. Taking advantage of their interest and
encourage them working collaboratively. Furthermore, the activity is applied in order to create
friendly atmosphere in class. The students will fill the song lyric by listening to it, then using those
words or phrases and working with groups the make a story using them as well as linking words such
as ‘and, but, because, so, although, however’. By doing this activity students will enhance their one
of the cores listening skills such as “listening for details”, furthermore writing and composition skills
will be reinforced as well.

The process of the activity as follows:
ACTIVITY #1. LISTEN, FILL, MAKE A STORY
Original version: Listen to the song and fill the gaps
Original version of this activity is based on the song. The teacher chooses a song appropriately
to his/her class level and their students' interests. Then some phrases and words are removed from the
lyrics. While listening to the song students fill missed part of the song

Modified Version:

The teacher prepares the lyrics of the song with missing part or gaps (approximately 10
words can be removed including some phrases) and apart that teacher changes five paronyms such as
‘live leave, sun- son,” etc.

Then students listen to it and fill the gaps. The next stage learners list the words which they
have filled and try to find five incorrect words from the lyrics.

Then discuss as a whole class why those words are not suitable for the lyrics by the meaning
and thus, they practice some sounds. Accordingly, the number of students the teacher splits them up
into groups of 3 or five members. In the next part, students work in their group and using those ten
words and linking words "and, but, because, however, so, although" make their stories. Finally, each
group retells stories which they have created.

Target group: elementary intermediate.

Aimed skills and course: this activity is mainly consolidates listening, writing and speaking
skills in General English classes.

Directions for the Students:

1. Each student listens to the song attentively
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2.Students fill the gaps in the lyrics
3. Learners lists every word or phrase which they have filled
4.Students finds five paronyms in the lyrics
5. Learners start to discuss the meaning of the paronym words
6.Students work in groups and write their stories using the word and phrases and linking
words ‘and, but, because, however, although’
7.Each group reads their stories.
Instruction to the teacher:
1.Pick up lyrics of a song which is more appropriate to student's level.
2.Remove about ten words or phrases and change five original words with their paronyms.
3.Distribute prepared lyrics to students and explain them that they will fill the gaps by
listening to the song.
4. Play the music and ask to the learners to begin completing the lyrics.
5.After the listening the song ask the target students to list the words and phrases they have
found while listening to the song.
6. Tell students to find five changed words in the lyrics and discuss their meaning.
7.Split the learners up into groups of three or four members and tell them to create their own
group stories based on any topic they would like to speak using the words and linking words ‘and,
but, because, however, although’.
8.0utline that students are considered to use linking words appropriately while they are
making stories.
9. Ask each group to present their stories.

Assessment
Assessment will be held in the following way:
The content and accuracy of the story, and appropriate usage of the linking words. The

group which creates the funniest story and uses linking words correctly will be considered as a winner.

The further activity is “the text jigsaw”” which is taken and adapted from "Teaching Large
Multi-Level Classes™ written by Natalie Hess (2001). The jigsaw reading is popular activity among
many educators and the current activity encourages students to communicate with each other and
consolidates learners' summarizing skills. As Scarcella, Anderson, & Krashen (1990) outlines that
“To develop communicative abilities, learners need to experience or practice communicating in the
language they are leaning by negotiating meanings with others” and ‘the text jigsaw’ really good
activity to meet these demands. In modified version of this activity students’ communication, group
working, critical thinking, summarizing, presenting skills will be considered to be improved. The
process of the activity as follows:

ACTIVITY #2 THE TEXT JIGSAW

Original version:

The teacher brings authentic text and cut it into four sections and copies each section and
distributes the copies and tells each student read their sections attentively and students shares their
sections with each other and put parts of the stories in order.

Modified version:

The teacher brings three different reading material to the class and divides each reading text
into three sections and splits students into three groups and distributes one cut text to the one group
thus each three group will have their own cut reading text. Each student in the group reads their own
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sections attentively and each group puts their own text together. Then each group discusses their own
text. The teacher provides posters for each group. Students in their group draw the picture in order to
show their understanding of text and each group makes their own posters according to the text. At
final stage groups presents their posters to the class.
Target group: Pre-intermediate- upper- intermediate
Aimed skills and course: the following activity can be implemented to the General English
classes. The goal of this activity is to reinforce reading, explaining, fluency, listening, summarizing
and presentation skills of students. Furthermore, it encourages students to work in groups
interactively.
Directions to the students:
1. Work in your group and read the piece of your text attentively.
2. Retell and explain your reading section neatly to your group members
3. With the group members gather all parts of the text and put them together in order to make
the text as whole.
4. Draw a picture about your information in the reading material, (remember that you are not
allowed to use any words) and make poster with your group members about your text.
5.Present your poster to the class.
Instruction to the teacher:
1.Find three different reading materials which are related to one topic. (e.g.,three extraordinary
restaurants).
2.Cut each reading text into three parts.
3. Divide the students into three groups of three members.
4. Distribute separated reading material to each group members.
5.Explain that the learners are going to read one reading text with their group, but each student
reads his/her own part of the text.
6. Tell the students after reading their part they should explain and retell it to their group
members and order the sequence of their text and make piece of reading as a whole text.
7. Explain the target groups that they should depict their understanding of the reading material
with the help of drawing and tell them to draw picture and make posters.
8. Tell the group that they should present their posters to the class.
Assessment:
Students will be assessed according to their performance in the group The group will be graded
according to their presentation of their posters.
CONCLUSION. In spite of the fact that we now in post era method, every educator every
class, every education setting does their activities based on their assumption, believes and theoretical
principles of learning and teaching languages.
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